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PROLOGUE

This report has been prepgred as part of a two-year effort to evaluate
the Voluntary Integration and Year-Round Schools (YRS) programs for the
Los Angeles Unified School District (LAUSD). The report is intended to meet the
requirement imposed by the Court Order of September, 1981. Specifically, the
Superior Court ardered the Los Angeles Unified School District to provide by
July 15, 1983 *,..a full report of the measures taken and achieved under its
voluntary integration plan." In response to this mondate, our studies have
focused on both elements. With respect to "measures taken® we have considered
the implementation of programs as well as the actions token by the LAUSD _in
response to earlier findings of the Evaluation Plamning Team (EPT). We base our
judgments on the "results achieved" on the District's progress in ameliorating
the harms of racial isolation as referenced in the original Crawford report.
- Our judgments of the District's efforts on both implementing measures and
achieving results are based on multiple data sources. Quantitative and
interpretive data from earlier reports and from the current year's studies are
of course, important inputs. In addition, these data are complemented hy our
own interviews, discussions, and professional judgments based on three years of
examining the Voluntary Integration and Year-Round Schools programs.

The Evaluation Plaming Team members were originally invifed to participate
in the LAUSD evaluation efforts under the mandatory desegregation plan. The
relationship of the Team to the District has been complex. The identification
of issues has heen shared by the Team and LAUSD. The development and design of
specific evaluation questions, methodology, and instruments have been
prerogatives of the Evaluation Planning Team, in consultation.with District
personnel. Data collection has been conducted using LAUSD persomnel and
personnel of neighboring universities, as well as the Team members. The
analyses, interpretations, and recommendations for this report, as our earlier
reports, represent the work of the Team members. Throug,hoﬁf, we have worked
within the constraints of resources, time, persomnel, and information bases.



-~

Context
in our work, we have become especially aware of the importance of
context in the analysis and interpretation of findings, particularly so
because our process has extended over a number of years, and we have found
that assumptions, points-of-view, and facts change over time.
Let us consider the context in three parts: {) the nature of the greater
Los Angeles Area served by the LAUSD, 2) the changes in LAUSD, and 3) the eﬁect.
of State and Federal policy changes on the operations of LAUSD.

The Greater Los Angeles Area. The area serviced by LAUSD is a clear factor
in any District study. Its boundaries include 464 square miles, within which
could be placed the combined areas of all of Boston, Cleveland, Denver,
Manhattan, Milwauvkee, Philadeiphia, Providence, and Washington, ND.C. The
District serves all of the city of Los Angeles,” seven other incorporated cities,
and portions of 18 other municipalities. The city of Los Angeles is more than
50 miles across at its widest point, split by the Santa Monica Mountains. The
San Fernando Valley alone, with an area of 235 square miles and a population of
1.5 million, is second only in size to Los Angeles in Californio and seventh in
population in the country.

Demogrophically, the Los Angeles area is enormously diverse. Seventy
lanquage groups (requiring bilingual attention) are represented in the District.

- The majority of students in the District come from Sponish speaking
environments, many from families of Mexican descent. There are, as well,
substantial numbers from other Latin American countries and a small but growing
population from Asia. The demographic changes in the area have been dromatic in
the last decade and have strongly influenced the District's educational efforts.

The size of the Los Angeles region, in pert, has created sets of intact
communities, many with the appearance of insularity. Rather than a single city
with a ring of suburban areas, Los Angeles is more like a confederation of
communities. Newer immigrants tend to settie in older parts of the city near
fomilies of similar backgrounds, although the San Fernando Valley has
substantial new innigration as well. Residential housing patterns have
developed based on the initial location of immigrants and on the dominance of
Anglo population in the San Fernondo Valley. Although one would expect
residential distinctions 1o reduce over time, the high property values in the




eoreo with other factors have mitigated against substantial populuﬁon shifts and-
natural integration of racial and ethnic groups. These population patterns

" result in school areas in some parts of the District that are overcrowded while
others are underpopulated.

Context of LAtBD. Because the scope of effort and public concern is
normally broad, we will consider only a few contextual factors (listed below)
which have impact on the processes of the Voluntary Integration and Year-;Round
Schools programs and the District. ' .

» The leadershjp in LAUSD has changed during this period, permitting the
new Superintendent to define his own program goals, activities, and
relationships with the - LAUSD Boaord of Education, staff, and with other
constituencies.

. The schools have experienced some of the same finoncial
constraints felt by other public sectors since the tax
reform efforts, culminating with Proposition 13. Thus,
the District has been required to notify substantial
numbers of teachers that they might not be rehired because
of fiscal limitations.

. Paradoxically, almost throughout, a teacher shortage has
existed in mathematics and science. '

. The racial distribution of the District in 1982-83
included about equal proportions of Black and Anglo
students (22% each), about 8% Asian, and approximately
49% Hispanic students. More than 544,000 students (1982-83
fiqures) are taught by teachers in 826 schools.

State and Federal Context. Education has been topical throughout the last
few years with attention given to funding bases, student academic performance,
educational equity and educational quality as central issues. Policy changes in
available funds for categorical programs reduced the amount of federal support
to LAUSD in 1982-83. The Serrano suit deliberations have resuited in the use of




';per pupil costs” as o proxy measure of educational quality. The decision has
also increased the State's interests in influencing local school districts.
California's 1982 election sharpened the issves related to the role of State
leadership in education, and focused attention on performance and academic
preparation. :

Naﬁdnolly, the question of educational quality has also been raised by the
Federal Commission on Educational Excellencé and by other national reports
assessing the quality of schaooiing. The concern for educational quality has
been directed mainly at student performance shown, for instance, by tightening
requirements for admission to California universities and by systems of
statewide assessment and proficiency testing. In California, as in some other
states, the educational quality issue has been extended to teachers through the
administration of skill tests for teachers in areas termed "basic® literacy.
Further reports in national media have raised questions about the quality of
people «irering the teaching profession. There has been less rhetoric and
attent,.. . both state-wide and nationally to the issue of educational equity or
the specific concern about the education of minority students. The joint
concerns of student and teacher performance have led to some positive movement
in increasing: 1) the expectations for students, 2) the meaning of grades, and
3) the basic skill requirements at the local level. It is against the general
context of these social facts and orientations that this report is presented.




Chapter | y
htroducﬂqn

This report presents the results of our 1983 evaluation study of Year-Round
Schools (YRS) in Los Angeles Unified Schoo! District (LAUSD). This report is
part of a combined effort to assess Voluntary integration programs and YRS and
is designed to inform the District's policy-makers on the progress the District
has made in relieving the harms of racia! isolation.

Organization of the Report

This report is presented in five sections: A Prologue (providing general
context), an Evaluation Summary (reporting the major findings), and o Technical
Report consisting of three sections (Introduction, Methodology, and Findings and
Recommendations). The remainder of Chapter | includes a brief overview of the
1981-82 Year-Round Schools progrom in the LAUSD.

Chapter I describes the study methodoloqy, including a review of the major
research questions, sampling strategy, instrument specifications, and data
collection procedures.

Chapter |l presents the major findings, coﬁclusions, and recommendations
orqanized by research questions for the YRS program. Data: collection
instruments, and related program information are included in the Appendix to
this report,

YRS Context

The Year-Round Schools program is a LAUSD effort to relieve
overcrowding at local schools where the number of children eligible for
attendance exceeds the capacity of the available buildings. Amonq the
strateqgies for dealing with overcrowded schools are the use of temporary
buildings, the building of additional schools, moving the children by hus to
neighborhood schools that have room for more students (called satelite zoning),
renovating other space for schoo! use, and providing double-session days for
children in the overcrowded setting. The Year-Round Schools proqgram represents
an approach that has a number of attractions, It provides for economical use

D
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of éxistinq space throughout the entire year. _It keeps children élose to their
neighborhoads and their friends. It does not require transportation or
extensive construction expense. Going to Year-Round Schools does mean affending
school during summer (for some students), a change in the idea of when "requiar"
school is §h session, and may inconvenience parents with children attending
schools on different schedules.

Year {ound schooling works relatively simply. The number of children a
school con accommodate is increased by scheduling the students in two, three, or
four groups, depending upon the particular schedule. Each group of students
qoes to school in overlapping patierns of school days and vacations. The school
can he ysed to full capacity all year by staggering the weeks that different’* 3
groups are in school or on “vacation." '

Over the last two years, a number of issues have developed around the choice
of yeo;-round schooling as @ remed} for overcrowding. One issue involves the
relationship of Year-Round Schools and minority populations. An examination of
" the demographic changes of student populations is presented in Fiqure I-1. The
graph shows that the growth in school population has occurred in the Hispanic
and Asian communities, with the trend projecting continued increases, while
changes in the population of other racial and ethnic qroups seem to h;we
stabilized. o |

An equally important concern is the quaiity of schooling that students )
receive. Overcrowding is a problem that is to be solved while maintaining an
appropriate quality of schooling for students. ,

A third general issue relates to the extent to which the community
understands and is involved in the decisions relating to the schedule of its
schools.

A last general issue is the extent to which the Year-Round Schools program
receives adequate attention and support from LAUSD. This specific set
of issues serves as a background for this report.

Program Description

Size. In 1980, LAUSD had 47 schools operating on o yeor-round colendar,
and these schools enrolled over 65,000 or about 12% of the total LAUSD
enroliment thot vear. In 1982-83, 95 schools were on year-round schedules with
an enroliment of 121,000, so that about 10% of the schools are serving acbout 24%
of the students.



Figure I-|*

K

OO

90.979707070707°0°470707 00"
LR 2EBANERRK X XX A XK

YEAR

1982

0. %, Y.

N

N

8020797070707 0 0 0
2020202020202 %% %

o

B NNNNNNNNN

K/

QOO
OGS0

>

18984

0. Y. %,

SO

N

!!!!!!!!!!!!!

1070707070°00707 070
2] 200000200000 00 008,000 0 0

)))))))))))))

" ’! ’( .(’4 .1 " ’.4 ’.l “ ‘4 .‘.

0000040004040

S0 0. ¢ 0. 0.0 0. 0.0,

ko, Y. %.

ANNNANRRRRRRNNRNY

.

IN3JH3d

10 -

POPULATION

344, 328

536, 142

534, 712

*Racial and Ethnic Survey, Fall 1982, Research and Evaluation Branch,

Los Angeles Unified School District, Publication 420.

10




Schedule. In 1980, schools operated on one of two YRS calendars:  90/30
or 45/15, On_the 90/30 calendor, students attend school for 20 days (18 weeks)
followed rby 30 days (six weeks) of vacation. In the 45/15 pattern, students
attend: school for 45 days (nine weeks) and have vacation for 15 doys (three

N

weeks). In 1981-82, four high schoois were involved in the expansion of the YRS
program, These schools usedxa Concept-Six schedule, where students attended .
staggered sessions of 163 days of 390 minutes each. A 60/20~panern (12 weeks
in school and four weeks of vacation) has also emerged in 1982-83. In our
earlier work we attempted to assess the benefits of various schedules, however
such studies became less important because our findings revealed no differences
associated with schedule. | y

Gouls. The YRS program is directed at a polﬂ:y level to relieve
overcrowded conditions. Another goal, implicit to all school efforts, is to
provide high quality edlication for students. Of course, the problem of defining
high quality education is elusive. Educational quality is comprised of both:the
quality of experience students have as well as the resglts that are attained.
To that end, we have included in our studies informotion about a wi)ie number of
matters related to schooling. Specifically, we wish to assess the following
areas in order to judge the progress of LAUSD in meeting its goals:
pupil attitudes toward school
student achievement
discipline problems
pupil attendance
teacher absenteeism /
staff morale N ‘ ~
site vandalism -
use of facilities . e
parental attitudes toward school

curricular offerings _
instructional process i

The last three points were of special interest to our Team this year.
Parental attitudes toward school were assessed during the last school year
by survey. Because of a low response rate and concern for the validity of
the results, this year we have undertaken an intensive study of parent
attitudes, presented in a later section. We also wished to study, on a close ~
basis, the instructional processes in YRS, This year, an intensjve :
study of instruction was also conducted.




fer H

Evalvation Approach

The plan for the evaluation of the Year-Round Schools (YRS) program for-
1982-83, derives from policy issues of interest to LAUSD related to opera-
tion and effects of YRS. Thus, as with the Voluntoryklntegrmion
programs, our efforts will emphasize evaluating the processes or actijons
undertaken by LAUSD and what has been accomplished, or the outcomes of the YRS
effort. In some ways, YRS presents a unique evaluation probiem. On the- one
hond, the YRS program may be characterized as on administrative response to an
administrative problem: finding places for children in school settings
conducive to learning. The YRS response represents an attempt, wifain leqal
and financial constraints, to use buildings more economically by raising the
total capacity of the school through changes in the schedule to accuamodate a
qreater number of students. YRS could conceivably employ th= same - "
mstruchonol proqrom as schools on more traditional calendars. Therefore,
the YRS opnon may appear to be a management tool rather than an educotionel
program. Yet, it is undeniable that the year-round or any other schedule
exists primarily os a mechanism to contribute to the learning of students.

While as a matter of emphasis, YRS should be judged according to how its
processes work in relieving the harms of overcrowding; the impact of the
experience on students, school personnel, and the community must also be
addressed. These outcomes are important so the LAUSD can adapt, as necessary,
its poﬁcies and practices.

For this evaluation, the Evaluation Planning Team was assisted by
dvscussaons held with region superintendents, parents, schoof personnel, and
LAUSD staff in Fall, 1982.' The Team adapted questions for inquiry based
upon preliminary findings of the 1980-81 and 1981-82 studies. Information
from these various sources was reviewed and resulted in some modification

'Interviews were conducted as part of a study of the Concept-Six schedule.

-9~ 12
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of our original study design. We sought to describe the operation of YRS,
the actions undertaken by LAUSD to meet school needs, and the progress of
the effort as a whole.

In designing the evaluation of the Year-Round Schools (YRS) program we
were guided by the stated purpose of the program. A statement of program
purpose was derived from an examination of program literature and
discussions with District program staff. This statement of purpose provided
the foundation from which a set of evaluvation questions was developed.

The statement of purpose and the evaluation questions developed for the
YRS program are shown in Figure lI-1. As can be seen from this figure, the
progrom is intended to relieve overcrowding without educational disadvcntage .
to the YRS students or adverse reaction from their parents. The evcluation
questions elaborate the important aspects of the progrom purpose.

The evaluation questions for the program provided the conceptual f;ame-
work for the design of the evaluation study. They gquided the development of
procedures used in all phases of the evaluation: sompling, instrumentation,
data collection, and data analysis. These procedures are described in
subsequent section: of this chapter and follow closely the procedures used

in our 1981-82 st /v |

In addition, two separate intensive studies were conducted on items of
high priority: beccuse of concerns with the reliability of the findings and the
adequacy of the data collected in o survey of YRS parents, this year's study
devoted o"enﬁom fo undefsfonding more fully parentai concerns in a special
sub-study. & md sub-study was also conducted to study instructional and
school effecfs ‘IRS.

The first par‘i\of this chapter provides details on the overall study, and
in a latexg portion, the specific sub-study procedures are presented.

- Sawgpiing
The original sampling plan develaped for the study during 1981-82 involved
40 schools selected to represent a range of grade configurations and different
schedules operating in the Year-Round Schools program. Five different grode
configurations were involved: K-.5, K-§, 6-8, 7-9, and 9-12. In our 1980-8}




Figure Il.-]
Eveluation Approach: Year-Round Schools

M Evaluatiori Questions

To relieve overcrowding - | Overcrowding
without educational
disadvantage to the. Year- I." How successful have participating
ttound School students or schools been in relieving
adverse reactions by their overcrowding?
parents.
Progrom Process

2. What are the opinions of teachers
and administrators about the
advantages and disadvantages of
Year-Round Schools?

3. What are the instructional
practices used in Year-Round
Schools?

4. What are the attitudes of parents
of participating students toward
Year-Round Schools?

Program Outcomes

5. What progress appears to have heen
made in reducing the harms set
forth in the Crawford decision?

a. What are the achievement
levels of YRS students?

b. ‘Nhat are the attitudes and
hehaviors of YRS students?

c. 'Nhat are the post-secondary

opporfunities for YRS
¢ students?
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study we also compared the effects of different schedules, e.g., 45/15, 90/30,
but no differences were found in our data analysis. Consequently, in 1981-82,
we chose to compare schools that had prior YRS participation with schools new to
the program in 192i-82. The logic of using that sampling plan was that it could
provid: data on administrative changes made by LAUSD based upon feedback from
1980-8! data. It was our plan to maintain the same sample during this year's
study. However, o schedule change occurred involving three elementary schools
and five junior high schoois. Last year's study highlighted the problem caused
when schoels in the same neighborhood differed in schedule. Not only were
families inconvenienced by multiple patterns of attendonce aond vacation, but
schools had difficulty in communication among themselves. For this reason, a
number of schools were placed on the Concept-Six schedule (a schedule used
exciusively by senior high schools in 1981-1982 school year) so that all schools
within a region would be on the same schedule. Concept-Six operates to pefmit:'fr"
50% more children than capacity (by alternately) including two of three groups
in session at a time). Thus, moving to Cuncept-Six administratively allows the
most capacity for a given site in the light of available options. Figure 11-2
presents a picture of the distributicn of the 1981-82 somple schools by grade
configuration and schedule at the start of the 1982-83 study.

The sampling plan for the 1982-82 study called for the maintenance

of the 198!1-82 sample; o detailed description of the selection of the - - ———r

original 1981-82 sample is presented in the next section.



Figure lI-2

Year-Round Schools Sompling Plan

YRS Prior to 1981

New to YRS in 1981-82

Schedule 198283 Schedule 1982-83
School
Config. Modifled Modifled
1982-83  AS/1S 90/30 Concept-Six Concept-Six 45/15 90/30 Concept-Six Concept-Six
‘K-S é - } 2 - - - -
K-6 S - - - ‘2 - - -
;6-8 - | - 4 - - - -
--tfh?-- e | - - - 3 - |
8
|9-12 - - - - - - - 4
f e
é
|
|
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Selection of Year-Round Schools for the 1981-82 Study.  During the
1981-82 school year, 90 schools operated on a year-round basis; of these,
87 were considered for inclusion in this study.' The schools considered
differed with respect to grade level configuration, type of schedule, and
recency as a YRS, Five grade level configurations existed durinqg 1981-82:
K-5, K-6, 6-8, 7-9, and 9-12.% Three schedules existed: 45/15 (45 days in
school, |5 days out of school), 90/30 (90 days in school, 30 days out of
school), and Concept-Six (163 days, 390 minutes in length contrested to 176
days, 360 minutes in length with the traditional calendar). Concept-Six
involves three tracks and 7he #5/15 and 90/30 schedules involve four tracks at
each school, Forty of the 90 schools were new to the YRS program in 1981-82.7

Thus, a contrast between the two groups was planned with respect to length of

Yi3S participation prior to 1981-82 and new to YRS in 1981-82.

The three dimensions above combined to categorize the 87 schools as shown
in Table ll-1. In addition to the three dimensions shown in this table, a
fourth dimension, grade level configuration during 1980-81 was also necessary
to specify completely all of the relevant variations because eight schools had
changed grade level confiqurations since the previous year. Specifically, six
schools that were configured as K-6 in 1930-8| operated with grades K-5 in
1981-82, and two schools that hod grades 7-9 in 1980-81 operated with grades
6-8 in 1981-32. Thus, the complete sampling matrix vas composed of tour
factors: grade level configuration during 1981-82, grade level configquration
durmq 1980-81, length of YRS participation, and type of schedule.

The final sampling strategy was shaped by two additional considera-
tions. First, our analyses in 1980-81 indicated that the type of schedule
did not result in important differences in students' performance. Therefore,

’The three Continuation schools on a YRS schedule were not considered
for study because of their unique educational purpose,

zModlfsed Concept-Six schedules and one experimental 60/20
schedule were not used as schedule types for stratification.

~14- 17



we decided to relax this dimension for sampling purposes by selecting schools
with the predominant sche.ule, when grade level configuration held_ constant.
Second, the yeor-round elementary schools included in the PHBAO testing sample
were eliminated from inclusion in our smle.' A total of 16 schools fell into
~  this category. These considerations led to a sampling strategy which
eliminated two cells from the matrix. These cells are indicated in
Table H1-1,
The total sample of 40 schools was thus allocated to the remaining
‘sampling cells. The aﬂogotion was designed to achieve uniform sample
representation within the constraints of the population distribution. ‘The
sample size for each cell is indicated in Table ji-}|. Selection of schools
within a cell was accomplished through a random sampling procedure within each
defined category. '
Selection of Year-Round Schools for the 1982-83 Study. As mentioned
previously, it was decided to include the same schools used in the |98]-82
study in the 1982-83 siudy. This de=ision assured continuity and
comparability of data over the two-year period. The resultant sample of
schools was distributed across geographical areas and incivded all current
grade level configurations and schedules. (Table I1-2 presents a complete
breakdown of the somple schools in terms of the sampling dimensions.) However,
——- a8 was noted above, eight schools were operating on a new schedule during the
.1982-83 year. This change was not viewed as critical to the planmned analyses
because the type of schedule was faund not to influence the outcome oreas
addressed by this study, ‘. ‘

Selection of Respondents Within Somple Yea--Round Schools. We
identified five types of respondents that were needed to provide the
information implied by the evaluation questions: principals, YRS
coordinators, teachers, students, and parents.

The principal and the YRS coordinator at each sample school were included
as respondents. However, a sampling of teachers, students, and parents was

'An evaluation of the PHBAO (predominantly Hispanic, Black, Asian, and
Other non-Anglo) programs was being conducted concurrently.

-15- 18




Tebtle 0-1
1981-82 Year-Round Schoole Sampling Plen

"

YRS Prior to 1981 (N = 46) New to YRS in 1981-82 (N = 41)
Scheduls 1961-82 Schedule 196187
School Totol 4513 Schools %0/3 Schools 4313 Schools 90/30 Scheols Concept 6
ton MNavber Nwnber Norber Nsrbar Nuomber Naarber Number Number MNunber Number Naowber
1981 of Schools  of Schools in Semple of Schools In Sampls of Schools In Sample of Schools in Semple  of Schocls in Sanple
K-S (N = 21) an 9 (3)= 0 (1)e PR
K-6 (N = 52) (20) 5 (29) 12 B¢ ) 0 -
6-8 (N = 5) (5) 5
o
[+,]
1 79 (N=5) (1) 1 (8) 4
9-12 {N = 4) . : , (4) 4
Total » 1 9 6 30 12 7 s s s

"Year-Round elementary schools included in PHBAD testing sample, therefore not included in this sample.

20
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Table B-2

1562-83 Year-Round Schools Sempling Plan

Schedule 1982.83 Schedule 1962-83
School  Total 45/15 Scheols 90/30 Schools 45/15 Scheals 90/30 Schools Concept 6
Conflg. Number ~— Navber  Number  Namber Namber  Numbor  Number  Nomber Nurber “Rumber  Number

1981-82 of Schools of Schools

YRS Priar to 198) (N = 46)

_New to VRS in 1981-82 (N » 41)

in Sampla of Schoohs in Senpla  ef Schools

in Sevple of Schools in Semple of Schools In Sempls

K-5 (N=21) (14) 3 (3)e 0 (1)e 0 (2) 2 Q1) 1
K-6 (N = 92) (20) 5 (29) 12 (3 o

6-8 (N =5) (5) 1 4

1-9 (N =5) 1) 1 3)) 3 (1) 1

9-12 (N = &) (8) &

Total 34 i1 9 30 12 6 3 ? i1 1 |

* /ear-Round elemenlany schools included in PHUAQ testing sample, therefore mtjncluded in this sampls.

by
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required because of iime and resource constraints. All students and teachers
within four target grades (5, 6, 8, and 12) were selected because they
provided variation over grade levels and representation of the ending grade of

the most prevalent grade level configurations. A separate section describes
the parent selection procedure.
instrumentation

The first step in the instrument development process involved the
creation of instrumentation specifications. These specifications identified
the variable(s), data source, and measurement method(s) for each evaluation
question. In construciing these specifications we attempted to be complete
while minimizing the time and burden placed on District staff and,
especially, school respondents. These specifications are provided in
Figure 1I-3. |

The instrumentation specifications provided the blueprint for all
instruments developed. They required the use of three existing instruments
and the construction of four new instruments as listed belows

Existing Instruments New Instruments

Schoo! Attitude Measure . YRS Parent Survey

Survey of Essential Skills . Student Post-Secondary

Comprehensive Tests of Expectation Questionnaire
Basic Skills . YRS Roster

: : - . YRS Opinion Survey

) N
* »

W N -

Existing Instruments. The School Attitude Measure (SAM), published
by Scott Foresman and Co., includes five subscales of 15 to 20 items each
related to the following areas: motivation for schooling, academic self-
concept --performance-based, accdemic seif-concept--reference-based,
students' sense of control over performance, and students' instructional
mastery. Students respcnd on a four point scale, "never aqree” to "always
agree." The motivation for sciooling scale includes items related to
willingness to participate, desire to perform competentiy, and perception of
the importance of school. The academic self-concept--performance-based
scale taps the student's expectation of success, confidence in effort, and
feelings of competence. The academic self-concepf--referencé-bosed scale
reiates to perception of others’ performance compared with' expectations for



+
1
!
f
i

self, and perception of discrepancy between perf&rmance and others' ]
expectations. Sense of control itenis relate to the students' responsibility
for school outcomes and his/her self-reliance. The instructional mastery
scale reffects itea® about the student's evaluation of his/her own ability to
focus attention( proNt from feedback, persist in tasks, and use time
effectively.

The School Attitude Measure (SAM) was selected over other self-concept
measures, because it fo¢uses on perceptions related to efficacy in school.
Such perceptions would dppear to be more omenable to school-hased program
interventions. . ‘

The Survey of Essential lls (SES), the elementary achievement measure,
and the Comprehensive Tests of Basic Skiils (CTBS), the junior high .
achievement tests, are given in the District to assess achjeverment on an
annual hasis. ) !

Instruments Developed Specifically for the Evaluation. Two jnstru-
ments, the YRS Roster and the YRS Opinion Survey, were developed in 1930-81
hased on the specifications reported in F iqure 1.3, Minor modifications
were made on the YRS Opinion Survey used i 1981-82. Items were constructed.
for each variable and then combined into instruments. Oue to the time and
resource constraints on data analysis and reporting, open-ended items were
avoided and instruments were kept as short and easy-to-complete as possible.

- Drafts of all instruments were reviewed by District staff. Suggestions
were given with respect to the pcwnt survey for item content, phrasing, and
ways to maximize returns. Resisions were made in all instruments based upon
the groups' recommendutions. In most cases, these changes were minor and
involved modifications or clarification of wording. Final versions of all
instruments can he found in the Appendix.

L 3
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instrumentation Specificationss YRS

* Evalvation Guestions

Overcrowding

l. How successful have
participating schools
been in relieving
overcrowding?

Program Process

2, What are the opinions of
teachers and admin-
istrators about the
odvantages and disadvan-

" tages of Year-Round
‘Schools?

1

3. What instructional

- processes are used in
Year-Round Schools
(sub-study)? -

4. 'What are the attitudes
of parents of partici-
pating students toward
Year-Round Schools
(sub-study)?

Program Outcomes

Sa. What are the achievement
levels of YRS students?

LS

Sb. What are the attitudes

and behaviors of YRS
students toward school?

5c. What are the post-
secondary opportunities
for YRS students?

Variables

School capacity
Enroliment

Preferences for
different schedules
‘e -g- [} sep' a ’-bne,
45/15, 90/30) ‘

Cpinions about
YRS features

Perceptions of YRS
impact on profes-
sional and personal
responsibilities

School climate

Dato Source

District
records

Teachers

Principals

YRS Coor-
dinators

Parental involvement =~

Schoo! and class-
room level indi-
cators (leadership
standards, direct
instruction, cur-
riculum, morale)

Parents'
attitudes

Reading achievement
Math achievement

Attitudes toward
school
Vandalism
Absenteeism
Discipline

College entrance
qualifications
College nlans

-20-

Teachers
Principals

YRS parents
of sampled
students

Students

Students

District
records

12th qrade
students

25

Roster

Survey

Observation
Interview
Inventory
Question-
najres

Survey

- . . ot 2 e S e Smn ©
L d

Achievemgnt
tests |
4

{
Seif-report
measures
Rosters v

Seif-Report



Oata Collection

Data collection was managed by the LAUSD Research and Evaluation Bronch
. staff.  They maintained quality control of all phases of data gathering
activities conducted {rom January through June, during the 1982-83 school
year. A summary of cctivities is provided in Figure lI-4 relating tc the
following tasks: '

. completing forms for data abstraction

. distributing and collecting the Administrator, Teacher, Colleqge

Advisor, and Student Poct-Secondary Expectation questionnaires
. distributing and - collecting YRS Parent surveys
- distributing and collecting School ‘Attitude Measure materials

. ' collecting schoo! summaries by grades level: CTBS , SES ond District
- competency test results

The final step in the data collection process, monitored by the
Evaluation Team, invoived preparing the instruments for data processing. .
District staff reviewed: all of the School Attitude Measure answer sheets. for
completeness, clarity, and ‘oppropriote identjf{rin_q information prior to their
submission to the publisl‘!er for scoring. In addiﬁﬁn, members of the Research
and Evaluatiun staff checked all of the questionnaires and pqrent surveys for

“ —

proper identification.

Data Anclysis
The analysis of information collected was designed to produce -
summary indicators of the degree to which the program met its specified
purpose. Additionally, the analysis was intended to identify relevant .
choracteristics of schools and programs which appeared to influence the
potentic! success of the YRS program. L
The onalyses were largely descriptive with o heavy relionce on
frequencies, cross-tabulations, and measures of‘cemml tendency and
dispersion. To help identify differences.between sampling strata, teck.
niques such as t-test or analysis of varionce were used. These analyses
aliowed estimates of the reliability of differences. o X -
The results of these analyses are presented in the following chapter. ‘
In reporting these results, every effort was made to provide concise and
readily understandable statements of the findings. Charts, éraphs, and’ other
figures are used to help convey the analytic results.



Figure N1-4
Data Collection Schedule

L3

Tasks Jan. Feb. Mar. Apr. May June

Complete abstracts

Admintster:
Administrator Opinion Survey
Teacher Opinion Survey
College Advisor Questionnaire

)
¥

. Student Post-Secondary Expectation
Questionnaire

School Attitude Measufe
Collect:

District achievement data summaries
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Data for surveys, attitude scales, and achievement tests were collected and
Prepared for analysis by LAUSD staff in the Research and Evaluation Branch.
Open-ended responses from staff and parent survey§, attitude and achievement
data were prepared for computer processing. Data were collected from archival
records ond summarized by LAUSD staff according to the Evaluaction Team's
direction. Following the data Processing, the results were analyzed and the -
findings are presented below. In addition, the parent sub-study data and the
instructional effectiveness sub-study dota were aiso processed by LAUSD.

The results section is organized by the evaluation questions presented .
below.

gwm'll:e:uﬁ;lmmkwhg Ym-&“ﬁmmnmm
overcrowding
Forty schools participating in the study were analyzed according to their
actual enroliment levels with YRS compared to school capacities prior to YRS
- entry (see Table lll-1). Twenty-six elementary schools, 10 junior high
schools, and four senior high schools were sampled. Any number above [00%
indicates that a school is serving more thaa its planned capacity. I 20%
over enroliment were to be taken arbitrarily as a seriously overcrowded *
school, then 26 schools out of 40 would have been seriously overcrowded,
without YRS. At the senior high level, all schools would have been seriously
overcrowded, between 45% and 70% over capacity. Paorticipation in YRS changes
- the situation substantially, Only five of 24 overcrowded elementary schools
have more students than capacity in one or more sessions. Two of the schools
" were overcrowded in all four sessions. Over enroliment averages equal 3.8%
for the five schools. For junior high schools, YRS participation reduces
overcrowding dramatically. For the 35 sessions of instruction across all 10
schools, only one school exceeded capacity in two sessions. At the senijor
high level, two of the high schools remain enrolled over capacity with YRS
* » Porticipation. However, the reduction in overcrowding has been substantial,
reducing 64% over capacity to an average of 7% for each of the enrolled
sessions at one school, and reducing 70% excess to about 8% with YRS
participation. In Table m'-2, the buﬁding capacities and actual numbers of




- - Table H1-1 |
Year-Round Sample Schools Capoacity and Pueentcga of Overcrowding

NI, = J—
Overcrowding With YRS
School Type un:::;:l;n!s S 52 3 4
Elementary
| 1.21%# 9| 84 91 86
? 1.04 80 75 75 76
3 1.37 106 103 102 105
b 1.25 93 89 88 96
5 .31 87 89 85 L
6 .40 101 105 106 101
7 .34 90 89 85 -
8 1.35 100 100 100 102
9 1.29 92 91 93 89
10 .24 92 93 93 90
1 1.13 85 86 85 82
2 1.10 84 78 83 77
] 13 (.10 80 78 81 79
1% 1.15 86 87 85 84
15 0.9 63 _: o { 62
16 0.91 70 5 67 67
17 N R 103 109 1o 98
8 1.29 100 95 95 95
19 1.16 78 7% 74 e
20 1.38 12 97 % 94
21 .47 i 102 102 102

*A school is overcrowded when i1s enrollment exceeds 100'%, e.q., elementary school
One is 21% overcrowded without year-round scheduling.
*#Three track schools

ERIC T 29
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Table [-1 (Cantinued)
Year-Round Semple Schools Capacity and Percentage of Overcrowding

¢

Percentage of 'mﬂlg:ltvbvh-lm
Overcrowding With YRS
196283 s 2 3 A
Elomentary
22 1.20 89 87 92 88
23 1.27 9 96 95 88
24 1.23 88 95 92 91
25 1.27 9 95 91 93
26 - 1.24 95 94 92 91
Junier High "
1 0.98 72 73 n 70
2 1.32 101 96 102 95
3 0.97 72 73 n - 65
4 0.86 . s8 61 52 ..
.5 1.45 97 % 89 -
6 1.32 100 98 99 93
7 1.07 81 72 7 n
8 1.23 80 80 77 -
9 1.20 8 79 73 .-
10 1.09 72 7% 68 -
Senior High
1 1.47 93 95 93 _
2 1.45 90 92 92 L
3 1.64 110 107 103 .
ig// 1.70 110 110 105 -

- #%Three track schools
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enrolied students are presented. What is striking is the variation in

.capacity of buildings with the largest schools having tripled the ;maﬂest.

In actual numbers, certain schools have excess numbers almost as large as the
capacity enroliments of smaller schools. |

Question 2
Mmmmnmuwmmmmmmmmmmm
disadvantages of Year-Round Schools? 4

Teachers and principals in our sample were asked to complete a
questionnaire about their opinions of YRS. The questionnaire consisted of 34
items, including staff's overall reaction to YRS, their reaction to specific
factors, their perceptions about YRS effectiveness, and ony continuing
problems. Since all of the sampled schools were in last year's study,
items relating to specific YRS factors and perceived effects were scaled from
i= better last year to 5= better this year. The results for this question-
naire appear in Table ll-3. in this table, responses are combined for
all grade levels.

With respect to their overall reaction, teachers and administrotors were
asked to compare Year-Round Schools with traditional scheduvles. Both teachers -
and administrators reported that they preferred the year-round schedule.
Administrators and teachers were then asked to compare specific factors of YRS
in 1982-83 to their perception of these factors last year. Respondents were.
to indicate whether these factors were "better” or "worse" in 1982-83 thon
they were in 1981-82. Any number higher than "3" displays u preference for
© 1982-83 implementation. In scanning Table lii-3, one can see that
administrators rated every item as better in 1982-83. Teachers were slightly
less positive throughout. They reported that 1981-82 was better for
professional activities, staff morale, extracurriculor activities, and
custodial care; but their preferences were, on the average, weak (ranqging from
.02 to .11 below 3.00). Staffs were also asked to indicate which of a set of
potential problems were serious concerns in YRS. "Shared clossrooms" vos
rated highest overall by administrators and second highest by teachers. About
40" of the administrators saw "ability to plan and c?orute with others",
"instruction continuity®™, and "warm weather" as seri8us problems. Over ha!f
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of the teachers reported "warm weather” as a serjous problem, and "instruction
continuity®™ and “ability to plan/coliaborate with other teachers® were noted
by approximately one-third of the teacher sample. N

The responses to the questionnaire are separated by school level
(elementary, junior high, senior high) in Table Ill-4.  Responses to the
overall question of preferring YRS to the traditional schedule show the
strongest preference by senior high school teachers and elementary school
administrators. ¥ the other items in the table are sconned again for those
items receiving o rating of about "4", suggesting substantial improvement for
1982-83, and those around "2", indicating that 1981-82 was better, one can
quickly locate the sources of positive and rf‘eqnﬂve reactions. For instance,
administrators at every school. level responded that in 1982-83, there was
improvement on all factors and perceived effects, with the exception of
elementary school adminisirators' reactions to building and grounds and
custodial care. Senior high school administrators appeared to be the most
positive group. In analyzing the teachers' responses, junior high school
teachers appeared to be the least satisfied group, with reservations about 9
of the 19 factors and effects. Most of these ratings fall within o few
percentage points of the neutral ™3" response, with only perceptions about
"extracurricular activities,” "teacher turnover,” and "custodial care"
discrepant beyond a trivial amount. Most positive, were the senjor high
school teachers. Elementary school teachers were in the middle ond registered
complaints about "building and grounds” and "custodial care.” With regard to
the perception of sericus problems, "instruction continuity" was viewed as a
problem by most junior and senior high administretors, and for 42% and 50% of
the junior and senior high teachers, respectively. Availability of text or
instructional materials seemed to be a problem that increased with school
level, with 13.73% of teachers reporting problems in elementary school, and up
fo 37.5% reporting problems at the senior high school level. Although large
proportions of respondents cited "warm weather® as a problem, teachers ot
elementary and junior high levels reflected concern in larger numbers than did
their administrators; the pattern was reversed, however, ot the senior high
school level.




. Tebls M2
Capacity and Enrolimants of
Yeer-Round Semple Schooie: 1982.-83%¢

Extent of Enrollment by Sossions

School 1962-83 Overcrowding With YRS
Type Capacity Envoliment Without YRS Sl S2 LY ) SA
Elsmentary
1 550 663 113 504 478 503 478
2 562 584 22 455 427 423 429
3 1191 1627 436 1266* 1238% 1218%  1255¢
4 986 1232 za6 917 884 870 947
5 884 1159 275 775 789 152 -eee
6 1277 1791 514 1294* 1346+ 1358 1297%
7 1024 1373 349 926 920  BI8  ..see
8 604 817 213 604 - 610* 604 518%
9 884 ouw 253 819 810 828 789
10 1489 1848 359 1380 1394 1387 1347
11 940 1064 124 B0 el 801 77
12 1047 1153 106 880 323 873 814
13 685 755 70 552 540 556 545
14 724 833 109 625 635 621 615
15 1085 1002 -83 688 699 698 681
16 1429 1298 -131 1007 93 96, 963
17 850 1202 352 geor 933 942 839
18 661 850 189 663* 631 634 e
19 1651 1916 265 1301 1233 1232 --ee
20 631 869 238 647* 616 610 608

*Student enroilment exceeds capacity '
«*Bgged on data compiled by Educational Housing Branch, February 1983.
*22Three tracks only . .

~28- 3 3




Tebie [0-2 (Continued)
Capaeity snd Envoliments of

Type Enroliment  Without YRS S 2 s3 SA
Elsmentary
21 1296 1880 584 1341  1325= 1325+ 1328+
22 599 718 119 537 523 555 533
23 1156 1872 316 1111 1111 1109 1025
24 1056 1302 246 932 1006 977 964
25 780 991 211 758 7485 717 7133
26 992 1226 236 946 938 913 908
Junior High
1 1670 1643 -27 1214 1225 1198 171
2 1782 2360 578 1809* 1726  1828¢ 1699
3 1920 1863 -57 1393 1419 1381 1261
& 1822 1561 -261 1060 1117 963  ..ews
5 1968 2843 875 1913 1897 1766 .-ses
6 1513 1990 - 477 1520 1483 1512 1416
7 1541 1657 116 1253 1111 1115 1096
-8 2594 3198 604 2081 2098 2023 s
9 2629 3163 534 2216 2078 1932 ~tan
10 1960 2131 171 1421 1453 1338 - ra
Senior High
S| 2395 3517 1122 2250 2282 2228 Ry
2 2786 4043 1257 2516 2583 2575 Y
3 2057 3370 1313 2276%  2205% 2137 e
4 1721 2932 1211 1500 1904% 1824 -~ ow

Student enrollment exceeds capacity
I” 0 on data compiled by Educational Housing Branch February 1983, 3 4
ERIC tracks only - o




Table HI-3

YRS Opinion Survey:
Semple Schools
Administrators Teachers/Staff
(N am) (N = 269)
Stendard Stendard
Maan® Deviation Maan Oevistion

Oversl]l Resction to YRS:

If you have taught on both a

year-round and traditional

schedule, how would you

compare them? 3.81 1.62 3.77 1.54
"Reaction to Specific Festures
of YRS |

Vacation schedule®® 3.37 1.45 3.98 1.2

Salary warrants o . 4.49 0.89 4.29 ° 1.18

Instructional program#** 3.85 . 117 3.39 1.26
Parcelvad Effects of YRS am

Ability to teach 3.65 0.97 3.43 1.07

Family responsibilities 3.16 0.85 - 3.16 0.96

Professional activities 3.10 0.78 2.92 0.93

Staff morale®® \}.72 1.15 2.98 1.14

Students' attitudes toweard school** 3.80 0.89 3.34 0.99

Students' behavior*# 3.78 0.87 ' 3.21 1.03

Parent involvement®* 3.47 0.88 " 3.15 0.82

*Results are reported on a scale ranging in value from 1 to 5 where higher values
indicate more favorable opinions about the YRS program.
*#Differances between teachers and administratars sre statistically significant pe¢.01




I(N=8]) _(N -M
Stonderd Stondord
Meon® Deviatien Meon  Devietion
Perceived Effects of YRS ons
Students' academic performance** 3.76 0.87 3.25 1.00
Extracurricular activities** 3.30 0.80 2.89 0.88
Students' attendance*#* 3.54 0.89 .16 1.02
Teachers' attendance 3.47 0.96 3.2} 0.93
Faculty turnover®s . 3.33 0.99 3.04 0.97
Ruilding and grounds . .32 1.07 3.06 1.05
Custodial care 3.14 1.12 2.92 1.06
Administrators’' support 3.32 0.96 3.16 0.99
School vandalism#** 3.49 0.82 3.26 “ 1.00
' Perceived Serious Problems Frequency % Frequancy %
of YRSs
Instruction coftinuity 31 38.27 96 35.69
Warm weather#*® K| 38.27 {45 53.90
Shared classrooms 48 59.26 141 52.42
Shared instructional materials 17 20.99 | 41 15.24
Availability of text/instructional
materials 14 17.28 60 22.31
Ability to plan/collaborate with
4 other teachers#» 35 43.21 84 31.23

Additional review 19 23.46 39 14.50

“#Results are reported on a scale ranging in value from 7 To 5 where higher values
indicate more favorable opinions about the YRS program.

*4Differences between teachers and administrators are statistically significant pe.0l
. .

9 - | 31 36
ERIC Bl

R,
-



*

Another perspective may he taken im analyzing thase survey re;ults. If
one looks at those elements related primarily to implementation of the program
in contrast to those that reflect student effects, the results take on a
slightly different character. With renord to stoff perceptions of implemen-
tation issues, where mixed réviews were more positive than last year's
estimates, improvement occurred in many of those aspects over which the LAUSD
had control: parent involvement, administrator support, extracurricular
activities, and building and grounds and custodial care.

Question 3 )
What instructional proctices are used in Year-Round Schools?

The sub-study findings are briefly presented. A full text of the
sub-study is included in the Appendix to this report. The sub-study data were
hased upon interviews with teachers and principals and observations of

linstruction in reading and mathematics. With reqgard to interview findings,

. the following inferences can he made. Teachers and principals tended to have

* positive views of the academic focus and learning environment of their school.
All principals and the majority of teachers preferred the YRS schedule to the
September to June calendar. Principals and teachers generally felt that
teacher stress, teacher stomina, and student retention were hetter under the
YRS schedule. Particular henefits of YRS, educationally, were thought to
include: increased continuvity of the instructional program, improved teacher
morale, improved student hehavior, stronger contact with parents, productive
use of vacation time, and avoidance of less desirable administrative
alternatives to deal with schoo! overcrowding. Teachers' and administrators'
sugqgestions for improvement concerned maintenance of qrounds and buildings
and equipment, air conditioning, subport to the rovinq teacher,
District accommodation to the YRS schedule, the need fo;r year-round community
activities, consistency of YRS schedules, hetter and more texts, instructional
materials suitable for limited English and non-English speaking students,
increased support, and simplificotion of paperwork and administrative demands
in YRS settings.

The findings tor the observational phase of the sub-study produced a
descrirﬁion of "typical" instruction that a YS student receives. The picture

we have for reading instruction is one where most of the time spent in
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Tabis OI-A
YRS Opinion Survey
Yeschers/Staft Administrators Teachers/Staf? Administrators | {
(N = 91) (N = 186) (N« 1) (N« 91) (N=9) . (N = 32)
D Mean s Maan D Maan L Masn sD Maan SO
Owversll Reaction to YRS
if you have taught on both
& year-round snd traditional
schedule, how would you a : ;
compare them? 4.00 1.49 3.0 1.47 .44 1.82 3.50 1.64 3.5%0 1.97 4.10 1.51
Reection to Specific Festures
Vacetion ichadula }.46 1.41 3.06 1.3 3.06 1.3 4.03 1.21 3.5 1.94 3.43 1.14
) Salary warrants ) 8.49 0.82 4.22 1.28 4.40 1.14 4.42 1.00 §.67 .71 Q.29 1.40
Instructional program §.10%+ 1.15 3. 7] 00 1.25 3.AQee 1.25 2.898¢ 1.12 .y a.71 3.3 1.25
Percelved Effects of YRS om
Ability to tesch 3.48 0.96 3.5 1.08 .n 0.93 3.18 0.99 §.40 0.89 3.7% 1.1%
Family responsibilitios 3.17 0.9 3.15 0.98 3.05 0.51 3.1} 0.87 3.3 1.22 [' 3.29 1.10
Professional sctivities 3.04 a.79 2.87 0.97 3.0% 0.76 2.91 g0.81 3.5 0.73 f‘j wn 1.07
Staff morale )Y.530e 1.3 2.880e 1.19 3.850s 0.7% 2.99¢0 1.03 4,440 0.7 3.4]1%e 1.1%
Studente’ attitude toward
school J.62 0.92 3.41 0.97 4.0Des 0.79 3.10°* 0.92 4.3 0.7 .74 1.09
Students' behavior 3.62%» 0.90 .24 1.07 3.950e 0.76 3.0%0e 0.98 4.22 0. .63 0.85

*Results are reporisd on a scale renging in value from I to 5 where higher velues indicats mora favorabis opinions, 8bout the Yemt-Round Schools
program.
**Differences are statistically significent p«.05




‘ . Tebls HI-4 (Continued’
YRS Opinion Survey
. 7 -
' N\ Elsmentary School _Junior High Sehool Sentor High Schoof
Yeachers/Steft Administrators Yeachars/Staff Administrators ) (
(NB 21} (N = J46) (N =21) (N=9) (N=9) (N = 32)
D Magn sD Masn O Mean sD Mean SO Mean SO
+ K] = m‘

Parent involvement 3.40 0.92 35.15 0.54 3.67¢ 0.91 2.9+ 0.71 3.3 0.50 3.62 0.86
Students’ scademic . - ) : - —»g
| performance 3.8 1.00 3.44 0.98 3,65 0.6® 2.94¢ 0.99 3.63 0.52 .2 0.9 «
Extracurricular . , ‘ f
activities - 3.2 0.76 3.01 0.69 3,25+ 0.85 2.66¢ 099/, -3.718 0,83 3.00 1.1? -
Students® attendsnce 3.4) 0.91 ¥.21 1.00 , 3.67* 0.86 2.93= 1.03 - 3.18 0.83 3.58 0.96

Teachers' atieondance 3.46 1.09 3.0 0.91 - 3.50 0.76 3.24 / 0.95 3.44 0.7 3.43 0.96

§ Fsculty turnover ' 3.28 \ 1.13 3.1 0.92 ~ l.40° 0.75 2.80* 1.00 3.4 0.73 3.3 1.02

$ Bullding and grounds 2.91 1.10 2.96 1.00 3.62¢ 0.74 - 3.02* 1.06 318 . 1.09 3.6 1.12

Custodial care 2.7 1.14 2.87 1.09 3.62¢ 0.74 2.78¢ 0.9 3.89 1.05 3.53 1.14

Administrators' support 3.09 0.97 3.14 1.03 3.74¢ 0.87 3.05¢ 0.68 3.58 0.73 3.52 1.0

Schoo! vandalism 3.40 0.682 3.28 0.96 - 3.67* 0.680 3.1 1.0% 3.56 0.88 3.68 0.94

*Resulta ere reported on 8 acale ranging in value from 1 to 5 where higher values indicetes more lavorable opinlons ebout the Year-Rou:d Schools
program. .
*sDifferences sre ststisticelly significent p..03
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YRS

Gpinion Survey

-

T T Ve
(N = 31) (N = 146) (N =21) (Nan) (N=9) (N = 32)
o f % f % 4 » L 4 % % f %
Parcelved Serious Probleme
of YRS: .
instructionat continyjty 12 23.53 41 28.08 11 52.38 » 42.88 a 88.89 16 50.00
Warm Weather 20 - 39.22 81 55.48 é 28,57 52 57.14 5 55,56 12 372.50
Shared classrooms 33 64.71 a2 56.16 10 47.62 3 41.75 5 35.56 a 65.63
Shared instructional
materisils 10 19.61 27 18.49 5 23.81 ? 7.69 2 22.22 7 -21.688
Availability of texts/
instructional materials 7 13.73 5 17.12 4 19.05 23 25.28 3 3.3 12 37.%
Ability to plan with
others 25 49.02 45 30.82 6 28.57 32 3.17 4 4.44 ? 21.88
Additional l_javi'e\u s 11.717 a8 19.18 8 38.10 8 8.79 5 $5.56 3 .38
~ "Results are reporied on 3 scale ranging In value fram I to 5 whers higher values indicets more fevorabls opinions” aboul the Veaer-Round Schools

progrems. .
**Differences are statisticsily
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directed lessons was devoted to instruction with relctively little time spent

in classroom management or motivational or social concerns. Instruction takes
place in small groups and the content most frequently seen in the lesson was
vocabulary development and literal comprehension. The instructional pattern

most often used was queﬁﬂm and answer and feedback to students, and occurred
in classrooms with generally positive environments. Teachers tended to use
one mojor adopted text as their principal instructional support, although a e
wide range of supplemental materials was available. Teachers also varied
considerably in the time they assigned to reading, with a range between 30 to
over 90 minutes. |

The mathematics period observations yielded a somewhat different
description. Instruction in math was more often a large group rather thaon a
small group endeavor. Teachers tended to use lecture and presc;ntuﬁon more
frequently than teacher/student interaction strategies. The confent of
instruction concentrated on operations with fractions and deé¢imals and on ‘
math concepts, although teachers reported a heavier emphasis during the year
on computation and applications. Considerable variation in the amount of time
devoted to math was observed, with the range between 30 to 60 minutes a day.
As in reading, the teachers tended to use a principﬁl mathematics text, which
was written for the 5th grade level. Teochers noted problems about text
difficulty and reading level; however, few supplemental materials were
observed in use.

With regard to student achievement in reading and mathematics, there
were no systematic differences in average achievement of YRS students when
compared to students in similar schools (matched on demographic
characteristics) that operated on a traditional schedule. There was also
marked improvement in the performonce of 5th grade students on the SES
aochievement measure between 1982 and 1983 in the Year-Round Schools sampled in
the sub-study.

Questien A

. m?mmlmdwsdmnwmmwvmm

A special sub-study was conducted to ascertain parent attitudes about
YRS. Prior studies have provided relatively weak data either because of
restricted sample size of interviews or low response rate from a survey. In




this year's effort, we attempted to use a new approach, where students were
trained to complete the survey and to provide assistance to their parents in
Survey completion. Twenty-four schools were included in this phase of the
study: a full text of the sub-study appears in the Appendix. Parents of
elementary school children seem most positive about YRS. In relatively high
numbers they believe that their childrens' school work has improved from last
year. A great majority, usually around 80% or more believe that student
performance and attitudes are better than or at least as good as last year.
Parents of junior high school students show the same general pattern of
results, as do parents of senior high school students. Areas for improvement
at the junior high level seem to be in participation in school activities and
job opportunities. At ?he senior high school level, these topics reoccuyos
areos of concern. Overall, however, most parents believe that the effects of
YRS on children seem to be about the same or improved from last year. :
When queried about conditions ot the school, most parents felt that
school conditions were similor or improved this year from last year. ,
Cleanliness and appearance of schools, as judged by parents, is considerably
more positive, especially at the senior high school level, where over 95%
reported conditions equal or better than |ast year and more than 65% believe
conditions have definitely improved. Overall, more than half of the parents
"believe that the schools have made improvements in providing parents
information about student progress. Overall, more than 87% believe that
communication between parents and the school is as good or Be"er than lost
year. More than one-third of the parents continue to report that their
orrangements for child care this year improved over jast vear. With respect
to parent participation in school activities, most reported participating at
about the same level as last year, with modest improvement in 1983, Overall,
parents reported that their feelings about YRS have improved somewhat.
Thirty-two percent of parents of elementary school students, and 33% of the
parents of junior high school students, and 20% of the parents of senior high
school stucdlents reported increased approval for YRS this year compared to last
year. Yet, there remain almost 5% of elementory school parents, 18% of junior
high parents and gbout 25% of senior high parents whose feelings about YRS are
less positive this year.
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Question $ .
mﬂ:r‘;guuhuh«mmde in reducing the harms set forth in the Crowford

S5a. What are the achievement levels of YRS students? Scores for
students in our YRS sample were obtained from the requlorly administered LAUSD
achievement tests described in the previous chapter. The Survey of Essential
Skills (SES) provides data on student performance in reading, mathematics, and
composition. Table lli-5 presents YRS student performance on the SES by grade
configuration (K-S, K-6, 6-8) for 5th and Gth grade students. Looking at the
data, one can get a general sense of YRS student performance. Table ll1-§
provides on additional comparison of the differences hetween the 1981-82 and
1982-83 performance of Sth and 6th grade students. Although the ahsolute
wnagnitude of differences, over the two-year period, is small, around two score
points, or between two and five percentage points per cell. The number of
pdsiﬁve marks, compared to negative (7 to 2) suggests that some progress is |
heing made. In fact, scores that decreased did so by marqgins of only .3 score
points.

Table ll1-7 presents the sample Year-Round Schools SES results compared
to the District averaqes (in terms of average percent correct). This tahle
displays the trend that the differences between YRS elementary students and
District-wide averaqes are diminishing by year. In 1981, the discrepancy
between District and sample Year-Round Schools' scores averaged across
subject matters and qrade levels was 7.17 percentage points favoring the
District average; in 1982, the average discrepancMas 5.33, and in 1983, the
discrepancy was 5.17,

A comparison between YRS and non-year-round elementary schools' achievement
was made in the sub-study, discussed previously. In this study, 17 pairs of
<lementary schools were motcﬁed,on features including reqion, percent of
Hispanic enroliment, poverty ranking and schoo!l size. In nine of the pairs,
YRS showed higher performance on the SES. In eight of the pairs, non-YRS
showed higher performance. In essence, there were no systematic achievement
differences between YIRS and non-YRS on the SES achievement meosure when
qgeneral school and community characteristics are matched. Table i1i-8
presents these results.

Table -9 presents the achievement results for eighth qrade students.

These students, as part of the reqular District testing program, completed the
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Achievement Test Results

_Reading Mathematics ] tion

Schooi Meon Meon Meon Meon: Mean  Mean
Grade Raw Percent  Row Percent  Raw Percent
<onfig. .  Score SD Correct  Score SD Comrect  Score  SD ~ Correct
K-5 (N = 8) | :

Grade 5 32.71 2.19 74 Cnes 27 3.5 2.45 75
K6 (N = 17) |

Grade 5 31.58 2.83 72 3.75 3.8 & 1.3 301 T3
Grade 6 37.19 338 77 32.10 4.53 67 25.83%  3.00 72%e
6-8 (N = 5) |

Grade 6  33.98 .66 71 25.73* 1.58 S 23.47%  0.64 g5

Difference statisticailly significant 'Pe.05
Difference statistically significant p..0!

Q -39~
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'Tabls WI-6
Year-Round Schesis Achlsvement
al Skiliss 1982 va. 1900

Reading Mathematics Compesition
K-5
Grade 5 + . .
K-6
Grade 5 + N e
Grade 6 + + .
6-8
Grade 6 - . ;

Kiotes A "+" Indicates an increase In performance in 1983 over 1982. A "-" indicates .
a decresse in performance in 1983 from 1982, : '
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Table mI.7
B} Comparison of Vu:'m Sermple Schools and
{Msan Percent Correct) 1981, 1982, 19¢3
N
| —Resding Mathematics tion
Grade Lovel 1981 1982 1993 1981 1982 19e3 1% 1962 1980
Grade 5
YRS Sample 69 69 13 62 65 69 % 6 74
District-wide 77 74 78 68 68 72 74 7 79
Grede 6
YRS Sample & % 7 55 6 64 6 6 12
~ District-wide 74 82 83 64 67 70 65 75 76
Grade 5
Decreasing differences L
between YRS and .8 5 5 & 3 3 0 7 5
District scores*
_ Grade 6
Decreasing differences
between YRS and 10 6 6 11 6 6 9 8 4
District scores*
ﬂ’e_reentage points

it 49
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(Grade 5)
Meon Percent Correct
School Pairs
Reoding Math Composition

| # 69 - 71
2w 69 60 &9
3 56 53 58
4 61 66 67
5 18 1 19
6 7 65 n
7 69 66 69
8 63 él 6l
9 74 12 78
10 70 66 1|
i 59 56 64
12 €0 54 0,
13 17 6l 11
14 64 53 68
15 62 51 64
16 72 73 76
17 &0 49 62
18 63 £9 66
19 68 67 74
20 75 67 76
21 76 78 717
22 18 70 8l
23 77 L) 78
24 66 57 70
25 72 70 75
26 74 124 75
27 75 " 17
28 n 68 é8
29 8 " 17
30 17 " 76
3 68 63 68
32 70 66 74
33 " 68 74
34 79 72 78

*Odd numbers denote Year-Round Schools
#*Cven numbers denote PHBAQ schools

~-42~
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Comprehenstve Tests of Basic Skills (CTBS). In both reading and mathematics,
YRS students performed below the District mean in 1983. In reading, students
were about 10 raw score points which translate to |4 percentiles lower than
the District mean. In mathematics, YRS students performed about 10 raw score
Points or about 1| percentiles lower than the District mean,

Table l-10 presents the CTBS achievement results in terms of nahonul
percentiles for the YRS sample and the District for the last three years. As
can be seen, the YRS somple showed improvement in both reading and mathematics
from the 1982 results. This improvement was most pronounced in mathematics
where the sample schools-gained more than 10 percentiles. Thus, the 1923 CTRS
results appear similar to the 1983 SES results in showing impro;ed performance
both in absolute terms and relative to the District os a whole.

»w

Another indicator of YRS students' academic achievement is their
performance on the Diitrict mandoted senior high school proficiency tests,
mathematics (TOPICS), reading (SHARP) and writing (WRITE:SR). In 1983, YRS
students performance, in terms of the average percemage of students passing
the tests exceeded the District averages, (See Table llI-11.) Their

performance improved from [98(-82 where they fell slightly below the District-

wide averages. 8

Sb. Whot are the attitudes and behavior of YRS students? The question of
student attitude in YRS is substantially answered by student responses
to the School Attitude Measure (SAM), a commercially published attitude
measure, Student 1982-83 responses an the five subscales of ‘the SAM are .
‘presented in Table 11-12,  The responses are reported by grade and grade
canfiguration. To interpret the table look at the national percentile (NP)
columns for each subscale. On the "motivation for schooling" subscale, scores
for students in all grade levels (5, 6, 8, and 12) are above the national
average (50th percentile). For the "academic self-concept performance- based"
suhscale, only students in the grade confiquration 6-8 are below the .national
average. For the "academic self-concept reference--based" 5th grode students
in K-6 schools and 8th qrade students in both configurations fall below the
national average. On the subscale assessing the "sense of control" that
students feel over their school efforts, only 12th qgrade students scored above
the national average, however theijr scores are substantm”y higher than the

-43- al
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1903 Comprchensive Tests of Basic Skilis Resuite
YRS Sanple and District-Wide Grade 8
Grede Lovel Meon sD NP» Maan D NP
v
6-8 (N = 5)
Grade 9 44,84 1,94 38 54.10 4.26 42
Grade 8 ~38.78 5.07 24 48.84 8.90 36
YRS (N = 10)
Grade 8 ‘ "41.81 4.83 28 51.27 7.22 %9
District-Wide |
Grade 8 . 51.70 - 42 61.70 - s0
*National Percentlle
) Table -10
YRS and District Grade 8 CTBS Resuits Percentilbé
Percentile Comparison: 1511,1982, and 1983
____Reading Mathemmtics
1901 2192 190 1961 192 1903
NP NP NP NP NP NP
YRS Sempls 29 24 28 41 25 39
District-Wide 40 40 42 48 48 50
-44- 92
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) Table fil-11 .
thmm
/
TOPICS ___SHARP WRITESR
' 92 193 192 153 19

Growp Meon® “Meon / Meon  Mean Meon  Meon
YRS
Grade 12 88. 1 9845 89.5 - 99.1 99.4
District-Wide |
'Grade 12 2 /95.5 9.5  96.9 97.0

— _/ :
“¥The percentages of students passing were based on the number who were assessed and

- passed.” District-wide percentages are computed on the total District enroliment and the
~ number of students, District-widé, who passed the tests.

/ . /
o
.

a5 93

oodarbid L.



average. On the scale that measures students' sense of "instructional
mastery”, only 6th grade students in K-4 schools and |2th grade students
scored above the national median. Looking ot Table llI-12 and focusing on the
rows, one can get a picture of students' performance by grade level. Grade
five students in-X-5 schools are ahove the median on three of the suhscales;
grade five students at K-6 schools are above the median on two subscales. For
6th grade students in K-6 schools, scores exceeded the national average on
four of five subscales. IlHowever, 6th grade students in 6-8 schools, scores
exceeded the national percentile average for only one suhscale, while one is
exactiy ot the 50th percentile, and three subscale scores are below the 50th
percentile. This pattern may be a repetition of a finding in earlier studies:
that students in the "highest" grade of a school feel more positively about
themselves because they have reached the final level. That findqu, ho\;revei',
does not appear to apply to 8th grade students in 6-8 schools. Twelfth grade
students who have been exposed to the most education, score above the national
average for every subscale of the School Attitude Measure.

Table 111-13 displays changes in YRS attitudes as measured hy the SAM
from last year (1981-82) to this year (1982-83). Of 35 possible comparisons,
by qrade configuration, qrade level and subscale, no change (0) from last vear
was reqistered for five of the cells; student scores rose (+) in 16 cells and
dropped (-) in 14 cells. '"While this pattern approximates chance changes
almost perfectly, one must consider that last year (1981-82) o qood deal of
positive growth was reflected in student attitudes. Thus we can assume that
attitudes have stabilized to some degree, based on this year's analysis.

A different source of information about student attitudes and behaviors
con be derived from archival data on student suspensions, vandalism incidents
and unexcused student absences. Table lll-14 summarizes the data in three
areas and compares 1981-82 and 1982-83 fiqures. Elementary and junior high
school student suspensions have dropped this year, while senior high school
suspensions have increased. Incidents of vandalism have also been reduced for
elementary and junior high schools, while senior high school vandalisms rose
slightly. Unexcused absences have dropped for junior high and senior high
students and show a small increase at the elemeniary school level. The only
charge of significant size appears to be for suspensions at the senior high
schoo! level. One potential explanation for this finding is what is called
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School Attitude Mesasure (SAM): YRS

Schoel

ton/

Mean SD NP»

Motivation

Grade Level _for Schooling

Academic Seff-

Academic Self-

Concept -Reference
_Based

S —

Mesn SD NP Mean SO NP

K-3(N=19)

Grade 5 47.44 1.67 57 40.78 0.97 53 40.22%%) .09 54 42.44 1.59 47 43.67 1.87 46
K-6 (N = 17)

Grade 5 47.35 1.37 57 40.35 1.90 50 38.59%22.00 &) 42.47 1.55 &7 43.82 l1.01 47
Grade 6 47.94 1.95 60 40.944% ] 43 55 40.00 1.77 53 44.35 2.‘ll 47 44.82 1.91 53
6-8 (N = 5)

Grade 6 46.20 2.28 50 39.20=+ 1.30 40 .39.80 1.30 52 43.20 2.49 40 43.40 2.19 &5
Grade 8 53.40 1.67 58 45.60 1.14 49 45.60 1.3¢ 47 49.20 1.92 48 46.20 1.30 &5
7-9 (N = 5)

Grade 8 $3.20 1.30 57 46.00 0.71 52 45.40 1.18 46 48.60 0.89 45 46.00 0.71 &4
Senlor High |

(N = 8)

Grade 12 62,50 1.00 57 .50 0.58 59 53.25 0.9% 63 64.50 0.58 ‘59 57.50 D.58 56

*National Percentile

**Difference statistically significant p¢.05

o6

95

z



Teble mM-13
YRS: School Attituds Measure (SAM?
Changes In Percentile from 1980-81 to 1981-82#

School Academic Self- Academic Self-

Configuration/ Motivation Concept -Performance Concept-Refsrence Sense of Control  Instructionsl

Grade Level  for Schooling Based Based Over Performance Mastery

K-S

Grade 5 - - + - -

K-6

Grade 5 0 + 0 0 +

Grade 6 + + + + .

6-8

Grade 6 0 - + - -

Grade 8 + + . + +

1-9

Grade 8 . + ’ + © - )] +

Senior High

Grade 12 - - - - - ”*.

Note: A "+" indicates an increase in the percentile rank, ) 58
A "-" indicates a decrease in the percentile rank. ' '

A "0" indicated no change in the percentile rank.
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Teble HI-14
YRS Student Behavier

1981 - 19:2 1982 - 1983
Suspensions ‘
Elementary Schools 15.58 20.83 9.35 11.87
(N = 26)
Junior High Schools 413.63 145.56 369.60 118.20
(N = 10)
Senior High Schools 417.00 182.75 484.50 278.21
(N = 4)
1981 - 1982 1982 - 1993
Vandailsm Msan SD Masan SO
Elementary Schools 8.12 5.76 7.27 5.80
(N = 26)
Junior High Schools . 33.50 19.91 26.80 18.57
(N = 10) '
Senior High Schools 50.25 22,25 55.50 33.60
(N = &) ’
—
Unexcused Student 1981 - 1982 19602 - ©
E Msan % SO Masn % O
Elementary Schools 3.59 0.89 4.61 8.46
(N = 26)
Junior High Schools 4.60 2.84 4.26 2.18
(N = 10)
Senior High Schools 6.64 1.54 4.81 0.93
(N = 4)
‘\‘,:
09
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the "smaller school™ effect. The logic is that YRS functionally turns schools
into smoller sized entities for any given session, and permits administrators
and others to attend more closely to student mishehavior. It is hypothesized
that one reason for the absolute increase might be that the schools are
“tightening-up" standards and formerly less serious events now result in
disciplinary action. Certainly, such a view could he verified by discussions
with school administrators.

Sc. What are the past-secondary opportunities for YRS students? Twelfth
grade students were asked to complete a form dealing with their post-secondary
school aspirations; college advisors also provided information on the issve.

The findings on post-secondary opportunities are displayed in Table lI-15 for
1982-93. Compared to last year's data, 1983 YRS students are taking somewhat
more Enqlish, mathematics, laboratory science, and foreign language courses.
A small percentage of more students are expecting to receive their high school
diploma, 91.1%. High school grade point averages are up significantly, and

the increase does not seem to be a matter of ;'qrode inflation™, that is,

higher grade for the same level of work. Support for the real increase can be
inferred from performance on the the Scholastic Aptitude Test(SAT), with
scores significantly increased on both verbal and mathematics scales for 1983
over 1982 YRS performance.

With regard to student aspirations, data for 1983 seem comparable to the
1992 findings overall. Slightly fewer students expect to work immediately or
attend a technical school. More students (5%) plan to attend a UC four-year
university and less (4%) plan to attend a private university. These findings
probably reflect changes related to the general economy rather than specific

school-based interventions.

Discussion of Findings

Data for 1983 presents a more positive picture of the progress of the YRS
program overall. Teachers and administrators have a more positive view of the
program, although some problems remain to be solved. Student performance is
also improving as measured by the Survey of Essential Skills (SES) and the -
Comprehensive Tests of Basic Skills (CTNS). Student ottitudes have stabilized



12th Grode Student Acodemic Preparation ond
Post-Secondary
I. High School Diploma Frequency %
(June 1963)
Yes " . 962 91.10
No * 12 .14
Not Sure 82 7.77
Number taking Scholastic

Aptitude Test (SAT) 322 43.61
Eligible to attend UCH s 186 17.50
Eligible to attend CSUCH 227 | 21.40

1. College Preparatory Courses Mean D
Years of History .66 0.11
Years of English 2.33 0.14
Years of Mathematics 2.09 - 0.18
Years of Laboratory Science 1.63 0.10
Years of Foreign Lanquage 1.74 0.11

M. Acaodemic Achievement Mean sD
High Schoo! GPA 2.73 9.18
éAT Performance - Verhal 428.90 27.30
- Mathematics 496.83 20.97

*Lstimates hased on sfudent selt-reported college preparatory subjects, GPA, and
T scores, and are reported at school level.




Sk

Post -Secondary
V. Plans After High School " Fraquancy %

Full-time jab . 115 . 12.78
Attend a technical school ' 140 . 15.56
Attend a 2-year community

college 265 29.44
Attend a UC campus S0 10.00
Attend a CSUC campus 111 12.33
Attend a 4-year public college 28 3.11
Attend a private 4-year college 48 5.33
Other 103 11.44
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and for elementary and junior high school students, incidents of misbehavior
are heing reduced. Parental reaction is mixed, but is somewhat more positive
than that in the 1981-82 interim report. Our sub-study on instruction in YIRS
found fairly widespread use of practices that have heen demonstrated in the
literature to be effective in improving reading and mathematics achievement .

The District hos made a numher of efforts to ameliorate difficulties
identified in earlier reports. The custodial alloction formula was changed
in Fall, 1982 so that assistance is provided on the hasis of numbers of
students served rather than measured size of the school. Year-round schools
are reported to have benefitted by about 10%. Since 1981, the District
reports that 800 classrooms have been air-conditioned. Plans are in place for
additional air conditioning at 46 schools and for 295 classrooms as of March,
1983. Building plans for Year-Round Schools involve |1 schools and a total
allocation of $44,277,000. In addition, the District administrative offices,
including payroll, are monitorinq YRS needs more closely. Microcomputers are
being put in place through the Information Systems Division to help YRS
schedule students, monitor data, and assist in overall communication. The
District is also completing a half-hour television presentation designed to
communicate with parents, teachers, and community members about YRS. The
program will be in two languages.

@
Reconrsmendations

The Los Angeles Unified School District (LAUSD) reported on its efforts
to deal with continuing problems related to maintenance of schools, the summer
heat problem, and building options as a way to deal with overcrowding. The
District is also attempting to iinprove its administrative liaisons with YRS
and communication with narents. It oppears that the LAUSD efforts with the
YRS program are heginning to result in positive trends in many significant
areas. Because some probleins remain, the following recommendations are made.

i. The District should anticipate the levels of enrollment likely to
affect a given school so that more notice to schools and parents can be given
cofcerning changes in schedule or confiquration.

63
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2. The District should, because of the continuing conflict in schedule
armong different schools, consider moving all YRS to the same schedule. This
will reduce ambiquity for parents and schaol personrel, reqularize contact’
among schools, and obviate the need for repeated schedule changes.

3. The District should continue its practice of providing support to YRS
for custodial and general maintenance. Equipment repair opportunities should
also he scheduled with YRS needs in mind. |

4. The District should continue its efforts to match its administrative
services to the YRS calendar.

S. The District should encourage local communities to provide recreat-
ional and other ancillary services to assist othof-session students.

6. The District should continue its building and air conditioning
programs so that the environment in YRS is as comfortable and educationally
sound as possible.

7. The District should cantinue its efforts, hoth centrally and at the
school sites, to inform parents about YRS and to provide options for those
parents who nrefer some alternative for their children.

8. The District should consider additional research in the area of
student achievement; how it is developed or affected hy the YRS program.



